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Abstract 

This study focused on finding out the effect of Synthesizing Strategy on Students’ Reading Comprehension at 

SMA Serdang Murni buk Pakam. A Thesis.This study was conducted in experimental Quantitative design. The 

population  of this research was Tenth  Grade of students in SMA Serdang Murni Lubuk Pakam . There were 

seventy six students of the tenth grade senior high school students as the sample of research. This study was 

conducted with two randomized groups namely Experimental Group and Control Group.  The experimental 

group was taught by using Synthesizing  Strategy, while  control group was taught without  Synthesizing 

Strategy. The instrument of collecting the data was a multiple choice test. The data were analyzed by using t-

test. The calculation shown that t-observed (3.65)  was higher than t-table (1.68) at the level of significance (α) 

0.05 with the degree of freedom (df) 58. It means that there was a significant effect of Synthesizing  Strategy  

on students reading comprehension. So, the null hypothesis (H0) is rejected and alternative hypothesis (Ha) is 

accepted. 

 Key Word : Synthesizing Strategy, Reading Skill 

1.Background  of the Study 

English is one of important language in this world because English has been placed  as  

international language  in which the people use it as a second language or as a foreign language. 

Every human need to know English language because it can help them to study in abroad  so 

English should be teach for every students in this world. Language mastery is devide into four skill 

namely Speaking,Reading,Listening, and Writing. Reading and listening are the receptive skills,in 

which people extract meaning from The  discource they see or hear.Then, Writing and speaking are 

call as productive  skills. These skills are need in order to be succesful in learning English.. 

Reading Comprehension is the most basic purpose for reading. The purpose of reading is to 

comprehend the nations in the materials, it means that without comprehension reading is useless and 

meaningless, thats why it is very important to develop reading comprehension which is essential for 

the students achievement. In reading comprehension, a reader must have the following 

understanding  in identifying the main idea,following the procedue of the text,getting the 

impact,drawing the inferences,and seeing the writer’s intention. 

Based on the writer experience   in Teacher Training Practice (PPL)  most of the students in 

Senior High School do not interest to learn reading comprehension.The teacher that teught them 

only foccus to the pronouncation of the text not to the meaning of the text  Therefore,the process of 

teaching reading comprehension can not run well because most of the students passive in the class 

they just read the text without know the meaning of the text and the students do not know  what the 

text talking about and what is the main idea of the text. The students only  read the text and  answer 

the question based on their English book without knowing how to elicit prior knowledge and find 

spesific information from reading text and it can make them fell bored. 
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Teaching language function mastery give positive effect on students reading comprehension. 

It mean the good strategy can improve students in mastery language function especially in Reading 

Comprehension.Based on the problem above the researcher make a research with an title “ The 

Effect of Synthesizing Stategy on students’ Reading Comprehension at Senior High School Serdang 

Murni Lubuk Pakam grade X Academic year 2016/2017.” 

Based on the previous section this study intends to find out whether synthesizing strategy can 

affect the students in Reading comprehension  at Senior High School Serdang Murni Lubuk Pakam 

grade X  Academic Year 2016/2017 or not. 

There are many kinds of strategy in Reading comprehension but the writer only focuses to 

use Synthesizing Strategy  on students reading comprehension at Senior High School Serdang 

Murni Lubuk Pakam grade X Academic Year 2016/2017. 

The finding of the study are expected to be  useful for: 

1).Theoretically : the finding can enrich knowledge especially about Synthesizing Strategy used in 

teaching Reading Comprehension as an input to do further research related to this study. 

2). Practically for English teachers, the finding of this research will be as a contribution  to plan a 

better teaching learning English based on Synthesizing Strategy in Reading Comprehension and for 

students to increase their understanding about Reading Comprehension by using Synthesizing 

Strategy.   

The hypothesis of this study can be formulated such as: 

Ha :There is significant effect of  Syinthesizing Strategy on students’ Reading  

Comprehension  at Senior High School Serdang Murni Lubuk Pakam grade X Academic 

Year 2016/2017. 

Ho :There is no significant effect of  Syinthesizing Strategy on students’ Reading  

Comprehension  at Senior High School Serdang Murni Lubuk Pakam grade X Academic 

Year 2016/2017. 

 Reading  

Reading is a skill that must be developed and can be only developed by means of extensive 

and continual practices. Students learn to read and learn better by reading. According to Caroline.T 

(2005:69), Reading is a set of skill that involves making sense and deriving meaning from the print 

word.According to Bond (2000 : 8) , reading is both a subject of instruction and a tool for studying. 

Special skills should be teach as they are need and they should be teach in the appropriate context. 

For example, the special skills need for reading in science should be teach with material similar to 

that used in science instruction.Although this emphasizes reading as a tool , it also teaches reading. 

So the writer conclude that reading is a tool for studying that make sense of derivering meaning 

from what the reader read. 

Reading is the recognition of printed or written symbols which serve as stimulative to the 

recall of meanings built up through the reader’s past experience.The organization of these meaning 

is governed  by purposes clearly defined by the reader. The reading process involves   the 
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acquisition of meanings intended by the writer and the reader’s own contributions in the form  of 

interpretation and evaluation of and reflection on those meanings. According to Grabe William and 

Stoller Fredericke (2002: 12) , reading is always purposeful not only in the sense that readers in 

different ways based on differing reading purpose, but also in the sense that any motivation to read a 

given texts is triggered by some individual purpose or task, whether impose internally or externally, 

reading is not just saying the words but  reading must always be a meaning  for getting process. 

According to Burns,Paul,Roe B (1984: 20), there is some principles of  teaching reading namely:  

1. Reading is the complex act with many factors that must be considered. The teacher must be 

understand all parts of the reading process if he or she to plan reading instruction wisely.  

2. Reading is the interpretation of the meaning of printed symbols. If the person does not drive 

meaning from the passage, he or she has not been reading, even if the person has every word 

correctly.  

3. There is no one correct way to teach reading. The teacher should differentiate instructions to fit 

the divers’ need of children in class. Teachers need to be acquainted with a variety a method so 

they help all their pupils.   

4. Learning to read is a continuing process. No matter how old people are, or how long they have 

been out of school, they can continue to refine their reading skills. 

5. Students should be thought word recognition skills that will allow them to unlock the 

pronunciations and meanings of familiar words independently.  

6. The teacher should diagnose each student’s reading ability and use the diagnosis as a basic for 

planning instruction.  

7. Enjoyment of reading should be of prime importance. Teacher can help the students to realize 

this by reading interesting material to them and by making available good books of appropriate 

difficulty for them to read on their own. The students are expected to comprehend the difficult 

test or an easy test. 

 

 

Types of Reading 

According to Brown D(2004:189), there are several types of reading performance are 

typically identified, and these will serve as organizers of various assessment tasks. They are namely: 

Perceptive, Selective, Interactive and Extensive. 

1. Perceptive 

In keeping with the set of categories specified for listening comprehension, similar 

specifications are offered here, except with some differing terminology to capture the uniqueness of 

reading. Perceptive reading tasks involve attending to the components of larger stretches of 

discourse: letters, words, punctuation, and other graphemic symbols. Bottom-up processing is 

implied. 

2. Selective 

 This category is largely an artifact of assessment formats. In order to ascertain one’s 

reading recognition of lexical, grammatical, or discourse features of language within a very short 

stretch of language, certain typical task are used: picture-cued tasks, matching, true/false, multiple-

choice, etc. stimuli include sentences, brief paragraphs, and simple charts and graphs. Brief 

responses are intended a well. A combination of bottom-up and top-down processing may be used. 

3. Interactive 
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 Included among interactive reading types are stretches of language of several paragraphs to 

one page or more in which the reader must, in a psycholinguistic sense interact with the text. That is, 

reading is a process of negotiating meaning; the reader brings to the text a set of schemata for 

understanding it, and in take is the product of that interaction. Typical genres that lend themselves to 

interactive reading are anecdotes, short narratives and descriptions, excerpts from longer text, 

questionnaires, memos, announcements, directions, recipes, and the like. The focus of an interactive 

task is to identify relevant features (lexical, symbolic, grammatical, and discourse) within texts of 

moderately short length with the objective of retaining the information that is processed. Top-down 

processing is typical of such tasks, although some instances of bottom-up performance may be 

necessary. 

 

4. Extensive 

Extensive reading, as discussed in this book, applies to texts of more than a page, up to and 

including professional articles, essays, technical reports, short stories, and books. (It should be noted 

that reading research commonly refers to “extensive reading” as longer stretches of discourse, such 

as long articles and books that are usually read outside a classroom hour. Here that definition is 

massaged a little in order to encompass any text longer than a page). Top-down processing is 

assumed for most extensive tasks. 

 

Goal of Reading 

An effective reading program does more than develop the abilities and skills,both basic and 

special,outlined in the preceding section.Reading is more than skill in identification and recognition 

of words,in grouping words into thought units, and in noting details and following directions.it is 

more than sum of all reading skills and techniques. 

According to Bond. Guy L (2000:54) the overall goal of reading instruction  is to help each 

pupil become as able and diversified a reader as his  capabilities,the available facilities ,and the 

instructional program permit. These goals are present during early reading experiences and become 

more apparent as reading develops through the  grades. It should be recognized that there is 

interdependence among the goals of reading instruction. 

According to Rivers and Temperly in Nunan(1999:251) Suggest that there are seven main 

purpose for reading: 

 

 

1. to obtain information for some purpose or because we are curious about some 

topic 

2. to obtain instructions on how to perform some task for our work or daily life (e.g. 

Knowing how an appliance works) 

3. to act in a play, play a game, do a puzzle 

4. to keep in touch with friends by correspondance or to understand business letters 

5. to know when or where something well take place or what is available 

6. to know what is heppening or has happened ( as reported in newspapers, 

magazines , report) 

7. for enjoyment or excitement. 
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Reading Processes 

In understanding reading text  the reader uses some reading Processes .According to 

Stanovich in Nunan(2003:69) , understanding the process of reading has been focused of much 

research over the past . Models of how the printed word is understood have emerged from this 

research . The models can be devided into three categories: Bottom-up models ,Top-up models, and 

interactive models. 

1.Bottom-up models 

Bottom-up models is models that typically consist of lower-level reading processes. Students 

start with the fundamental basics of letter and second recognition, which in turn allows followed by 

word recognition, building up the identification of grammatical 

structures,words,phrases,sentences,longer text,and finally meaning is the order in achieving 

comprehension . 

A phonics approach to teaching reading supports a bottom-up model. This approach is used 

in many reading series. Many  teachers suggest that for readers to be successful they must be able to 

break a word down into its smallest part,the individual sounds. When a reader comes to an unknown 

word he or she can sound out the word because of the knowledge of the individual units that make 

up the word. The bleding together of the various sounds allows the reader  then move toward 

comprehension. Phonetics is a method not the goal for  teaching reading.  

One of element in bottom-up approach reading is that the pedagogy recommends a graded 

reader approach. All reading material is carefully reviewed so that students are not exposed to 

vocabulary  that is too difficult . 

    comprehension 

 

  

 

 

 

 

 

 

 

 

 

This is the graphic representation of a bottom-up approach in reading. Harmer J (2000 : 201) 

stated, in Bottom-up process the readers focuses on individual words and phrese and achieves 

understanding by stringing this detailed elements together to build up a whole.its mean the readers 

begins with the smallest element and build up to comprehension of what is being read. 

With a bottom-up approach in reading, the most typical classroom focus  on what we call 

Intensive reading, intensive reading involves a short reading passage followed by textbook activities 

to develop comprehension and a particular reading skill.  

2. Top-down models 
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Top- down models is a models that begin with the idea that comprehension resides in the 

reader. The reader or students uses background knowledge,makes predictions and searches the text 

to comfirm or reject the prediction that are made. A passage can be understood even if all the 

individual words are not understood. Within a top-down approach in reading, the teacher should 

focus on meaning generating activities rather than  mastery of word recognition. 

Goodman in Nunan.D (2003:71) stated that , a strong advocate of top-down models of 

reading, criticizes bottom-up models because the readers become word callers who can read the 

words on the page but do not understand what they have read. Goodman believes that teachers make 

learning to read difficult by breaking whole or natural language into bite-sized,abstract little pieces.   

A meaning based approach or a whole language approach to reading is supported to top-

down models of reading. Students as center of whole language focus on the individual that  

choosing what the reader wants to read. The focus should be on meaning and keeping the language , 

as opposed to breaking it down into smaller units. 

Reading begins with 

reader background knowledge 

 

 

 

 

 

 

The graphic is top-down approach in reading shows that the readers or students begin with 

the largest elements and works down towards smallers elements to build comprehension of what is 

begin read. 

3. Interactive Models of  Reading 

Interactive models of reading is accepted as the most comprehensive description of the 

reading process. This third type combines elements of both bottom-up and Top-down models 

assuming that a pattern is synthesized based on information provided simultaneously from several 

knowledge source. According to Murtagh,L. In Nunan (2003:72)  the best readers are those who can 

efficiently integrate both bottom-up and top-down process. 

Reader background knowledge 

 

 

 

 

 

Individual letters and sounds 

 

 

 

 

comprhension 
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The  graphich show the representation of an interactive approach in reading. The reader 

combines elements  both of bottom-up and top-down models of reading. to teach comprehension in 

An interactive approach the reader will include aspects of both intensive and extensive reading. The 

teacher need to prove with shorter passages to teach specific reading skills and strategies explicitly. 

The Learners will  read longer text without an emphasis on testing their skills. The material should 

be selected from both types of reading. 

Developmental Stages of Reading 

Background knowledge and vocabulary are essential to all stages and continuously 

developed and refined through a variety of experiences  and wide reading. The stages of Reading  

describe and characteristics make as general guidelines. The stages can not be accurately defined by 

grade level since students in a single class. The ultimate goal of creating independent readers should 

be keep in mind  at all stages  for all teaching activities. During the stages students are more 

dependent upon their teacher. According to vygotsky in J. herbert  2004: 17 With good guidence 

and instruction ,students move from dependence to independence . Teacher at every level should 

encourage and expect independence in task appropriate for that stage of development. 

-Emergent Reading 

The emergent reading is characterized by natural reading, unstructured learning. The 

emergent readers uses  a variety of language tasks that determined for a great extent by their 

environment or context. The reletionship between students and their environment  is emulative 

rather than instructional. The students explore language learning by uses their behavior through 

imitative Writing, drawing, and questioning . 

-Beginning Reading 

The Beginning reading is characterized by the young reader increase a instructor and a text 

at their enviroment. The students introduce the functional of written language and  they are 

encouraged to use their previously developed language larning strategies, they begin with learn 

formal spelling patterns. This stages is characterized by decoding skills for determining the 

meaning of unfamiliar words. As the beginning the readers generalize these rules, they also 

monitor their decoding by checking to see if  they  makes mistake when read the text. 

-Reading for Consolidation 

The Reading for Consolidation stage is  characterized by the fluency readers in identifying 

unfamiliar words and predicting their meaning. Both of these skills should be done automatically at 

this stage. The readers are learning to recognize the various text structures including the 

characteristics of the text and the organisation of the books. The readers enjoy reading in variety of 

settings, and they use their prior knowledge and experience to teach individual that interests in 

reading.  

-Reading to Learn the New  

Reading to learn the new is characterized by readers changes  the kinds of text and the 

purposes for reading. Prior to this stages , familiar topics are uses in instructional materials to aid 

comprehension. Unfamiliar subjects and different kinds of texts make the readers complicated at 
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this stage because unfamiliar subject and text  are able to make the students confuse for a range the 

purpose of background knowledge and remembering information. It means the reader should find 

out the meaning of unfamiliar word and text. 

 

-Reading for Independence  

Reading for independence is the stage in which readers refine their abilities to use text 

features as an aid in comprehension or remembering. They can analyze the task and determine 

appropriate strategies.Readers at this stage can be expected to evaluate more than one 

viewpoint,consider opposing evidence,and integrate a variety of research material. 

- Mature Reading 

Mature readers can reconstruct meaning and shape ideas in their own word. Readers at this 

stage are capable of dealing with a high level of abstraction. Reading startegies are independently 

apply to difficult and complex texts to meet the demand of their personal and career situations. 

They read in order to get new information and new insights from others and create it in a  new 

viewpoints as general. 

Reading Comprehension 

Reading comprehension is the ability to read the text with understand the meaning of the text 

conclude the main idea,supporting idea ect. According to Seravallo (2010:25), Reading is thinking 

and understanding and getting the meaning behind the text. Comprehension is at the heart what is 

mean to really read. 

Reading comprehension is the act of understanding what the reader read. Reading 

comprehension is an intentional, active, interactive process that occurs before, during and after a 

person reads a particular piece of writing. Wixson, Peters, Weber, & Roeber: 2014) stated that 

Reading  Comprehension is the process of constructing meaning through the dynamic interaction 

among:  (1) the reader’s existing knowledge; (2) the information suggested by the text being read; 

and (3) the context . It mean when the reader uses reading comprehension in read a text the reader 

will know what the text talking about and the reader also can exisiting their knowledge. 

Level of Reading Comprehension 

Furthermore, Burns Paul (1984:177-201) states that there are four types in level of 

comprehension skill, they are: 

1. Literal Level 

This level is the simple. The reader should recognize stated main ideas, details, causes and 

effects, sequence and through understanding of vocabulary, sentence meaning and paragraph 

meaning is important.  

2.  Interpretive Level 

This level the reader should  drawing inferences, tapping into prior knowledge or experience, 

attaching new learning to old information, making logical leaps and educated guesses, and reading 

between the lines to determine what is meant by what is stated. 
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3. The Critical Level 

This level, the students learn to evaluate and judge the information and the author’s 

presentation of it The  reader must be an active reader questioning, searching for facts, and 

suspending judgment until he or she has considered all of the material. 

 

4. The Creative Level 

This level requires the students’ should think creative about image or information of the text  

,creative imagination is a concern with the production of new ideas, the development of new 

insights, fresh approaches, and original construct . 

Synthesizing Strategy 

Synthesizing can be uses for understanding Reading Comprehension. Moreillon (2007:132) 

stated that Synthesizing strategy is waive light on the significance of texts from the reader’s point of 

view. Synthesizing also involves bringing together information from several sources.When the 

readers synthesize,they sort and evaluate information, they may find agreement among texts, or they 

may find out  conflicting “facts” like determining ideas and the  readers make it in a value of  

judgments. Students access information efficiently and effectively, to evaluate information critically 

and competenly, and to use information accuratly and creatively. 

According to Shannon Bungarner (2014) “Synthesizing is the process whereby a student  

merges new information with prior knowledge  to form a new idea, perspective, or opinion or to  

generate insight.”  

Synthesizing is a process of ordering,recalling,retelling,and recreating  information into a coherent 

whole . Keene and Zimmermann in Moreillon (2007:133) stated  that Synthesizing requires that 

readers use the strategies offered in this book to read,evaluate,and to use ideas and information. 

Synthesizing requires longer-term,in depth learning .when students are exploring curriculum-based 

subject or independent inquiry topics,the teacher-liblarian can over expertise in teaching information 

literacy skills and strategies.  

In synthesizing information students  must make it in their own word , They must develop all 

of the reading comprehension strategies to know the meaning. They must connect  the information 

that they found in various resources and interpret it, and put it back together into a transformed and 

coherent whole. Students who master this strategy are proficient in  comprehending the texts that  

they read ,combining information from multiple source and passing that information through their 

own interpretations. Students must creats, develops, and revies their schemas to synthesizing a text. 

How to teach The  Strategy  

Synthesizing requires that readers determine main ideas from multiple sources, summarize 

information and add their own interpretations. Synthesizing strategy can help the readers record 

main ideas and surprising information as well as their connections, respons and interpretations. 

Bringing these strategies can  helps readers to see how comprehension strategies are related 

and to help the readers be aware of the print and text features that presents  new information.  

According to Moreillon. J (2007:134), Synthesizing is a process of learning from others ideas 

and transforming those ideas through analysis and interpretation to offer a new meaning. Through 
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synthesizing the learner makes information and ideas  his own. Synthesis reminds educators of the 

importance of providing students  with opportunities to express their responses to the texts they 

read. If students have been sharing,writing,drawing,and using other sign systems to respons to 

texts,then synthesizing is a  natural outgrowth of their prior literacy learning experience. A simple 

way to express the components of synthesizing that may be particularly appropriate to younger 

readers is  

Information  +  Response = Synthesizing 

Readers’  responses to text can be described in many ways. They can make personal or text 

to self connections that include their prior knowledge, experience and feelings. They can respond to 

specific story elements, such as the setting or theme. They can pose question about concepts or 

topics and suggest “what if” scenarios. The important thing about a response is that it not be a 

restatment of the story or facts. A response is unique to the readers and demonstrates the central role 

of the reader in reading transaction. Combine with information or evidence from text,readers’ 

responses are the other main ingredient in synthesis.  

According to stahl, Khatrine.A.D( 2005:189), The researchers concluded  that explicit 

instruction on how to use and evaluate information from multiple sources should begin in elementry 

school. Teaching  reading comprehension strategy of synthesizing using multiple text is a place to 

begin. 

When more advanced readers interpret texts,they explain meaning in relation to their own 

beliefs, judgments or circumtances. To that end, another way for students to conceive of 

synthesizing is 

Information  + Interpretation= synthesizing 

Unit design is one way to ensure that students incorporate their own interpretations into their 

synthesis projects. Assignments must  require that students do  more than cut and paste information 

and call it a report. Designing instruction so that the students are required to think about the ideas 

and information they read is fundamental. Involving students in asking authentic 

questions,analyzing information and transforming it through synthesis means expecting them to do 

more than regurgitate  facts. Loertscher.D.V.Carrol.K.Sandi.Z (2004:136) stated is an exemplary 

resource for guiding classroom collaboration to help students achieve synthesis.  

All of the print and electronic information seeking skills can be teaching during  instruction 

that focus on synthesis. Resource location and skills and using the text features of informational 

books are tasks that may be required for students engaged in learning this strategy. Teaching 

students how to evaluate  resources, for authority,accuracy and currently is easily integrate into 

synthesis lesson. For students, practicing synthesis requires them to master a valuable set of 

subskills and strategies, may of which can be teach most effictively . 

When choosing text for the purpose of synthesizing ideas and information,educators can 

provide students with carefully selected text sets of resources at various reading levels, in multiple 

genres,and in a variety of formats,including websites and other technology sources. One educator 

may be particularly knowledge able in the area of print resources, the other may be savvy  about 
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websites. One may be more familiar with fiction titles,the other may be more versed in 

informational sources. Together,educators can develop engaging text sets for students explorations. 

Ultimately,educators must give students the responsibility to develop their own text sets on a 

particular topic or theme. By collecting and evaluating resources, students can demonstrate what 

have learn about strengths of various genres in supporting research and inquiry projects. They can 

assess the works of favorite authors, illustrators,and web based resources for their usefulness in 

achieving their learning objectives. After classrom teacher have modeled collecting and using text 

sets, students are ready to assume responsibility for this aspect of the research process, and educator 

can  serve in an advisory role. By guiding students through the information literacy process and 

reuiring their own interpretations of the ideas and information they read and view,educators can help 

students develop the critical-thinking skills they will need to negotiate the challenges of the future. 

2.5.The Previous of Related Research 

 In this research, the writer takes the preview of literature from Jurnal as the principle or 

comparison with this research. This jurnal is taken from Resy Oktadela,M.Zaim,Hamzah Language 

Edication Program (2014),state University of Padang  entitled Improving Students’ Reading 

Comprehension of Academic Texts by using Synthesizing Strategy at Semester VI/B of the English 

Department of FKIP UIR Pekan Baru . This jurnal discussed about aplying Synthesizing in english 

department of UIR Pekan Baru, the writer stated that students difficult to comprehend the academic 

text thats why the writer use Synthesizing Strategy so that it can improve students understanding in 

learning academic text . the result of this research is in cycle1 66,14 and after cycle 2 the percentage  

is 77.57 it means that synthesizing  had succesfully  improved the students  Reading comprehension 

skill of academic text.  In this jurnal the Resy.O ,Zaim, Hamza also stated  that (2014:96) 

synthesizing is better than quoting as reader’s has to change the original. 

 

 

 

 

 

 

 

 

 

 

Conceptual Framework 

 

 Students problem in 

reading comprehension 

text 
The Reasons : 

1. More 

enjoyable 

2. Interesting 

3. Make the 

students use 



The Explora  Vol 3 no 1  Journal of  ELT , Linguistics and  Translation -  PPs – UHN Medan   - INDONESIA                        

Page | 12  
 

 

 

 

 

 

 

 

 

 

        

        

 

 

 

 

 

 

 

 

 

 

 

 

 

          

  

 

 

 

 

 

 

Figure  1 : Conceptual Framework of The Effect of Synthesizing Strategy on students 

Reading Comprehension at Senior High School Serdang Murni Lubuk Pakam grade X Academic 

Year 2016/2017. 

 

 

 

 

 

Syinthesizing Strategy  can help the students to  increase their ability in reading 

comprehension. Through this strategy, the students can be motivate to be more active in the class. 

This strategy overcome students difficulties in getting some interesting message or 

information of reading text and also give the teacher easily to prepare the material and 

comprehensive in their teaching reading comprehension. 
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 Synthesizing Strategy  is a strategy for teaching reading between students and teacher 

directly, is mean that Synthesizing Strategy is  the strategy of teaching reading where the students 

and teacher can  active and cooperative in class. 

Therefore, there are some purposes of Synthesizing Strategy  such as  the students can uses 

their prior knowledge or their experience in class and they can improve their knowledge from other 

source such as liblary and web source and they can make one main idea base on their prior 

knowledge . Through these purpose, so the students get some benefits from this strategies. They are 

interactive and engaging, involved task that challenges students thinking, requires students to think 

on their own, active involvement in lessons, focus their attention for better comprehension, and 

better copperative with other students. 

2. Research Design 

The research design of this research was experimental quantitative research. Experiments 

carry out with a view to see the result of a treatment . If  the writer uses this research design, it 

means that there was two group or two classes that used in this research as the  samples. The first 

was experimental class and the second was control class. The experimental class was a class or a 

group which  receive the treatment by using Synthesizing Strategy. With consciously the teacher 

taught  the  lesson by certain strategy to the students. While control class, was class or a group 

which did not taught by using Synthesizing Strategy in reading comprehension. As the purpose of 

this research was to find out whether synthesizing strategy can affect the students in understanding 

Reading comprehension   or not. The design of  this research was shown in the following table: 

Table 3.1 

Table of Experimental Group and Control Group 

 

Group Pre-test Treatment Post-test 

Experimental 

Group 

✓  Using Synthesizing 

Strategy 

✓  

Control Group ✓  Without Synthesizing 

Strategy 

✓  

 

 

In a research, the writer must find out the population and the sample before. The population 

and the sample of this research are  following: 

Population is whole of subject research and have similar characteristic . Population is any 

group of individuals that have one or more characteristics in common that are of interest to the 

researcher. In other words, population is the member of the students to whom the researcher wishes 

in generalizing the result of the research. The population of this research will be done at the first 

year students of Senior High School Serdang Murni Lubuk Pakam. 

Sample is partially or representative of the population study (Arikunto, 20013:175). It refers 

to the technique or the procedure the researcher would uses in selecting items. There are three  

classes namely, X-1, X-2, X-3  and  Each class consists of 38 students. The writer use the random 
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sampling technique to get the sample. Based on the technique, two classes of three classes was 

chosen as the sample. Each class writes down on a slip of  paper and places them in a container and 

then shakes it.  The slips  select until the desire class are gained. From this technique the samples in 

this study was X-1 and X- 2. X- 1 class  used as the control class and X- 2 class as experimental 

class. 

The research will be a test as the instrument for collecting the data. The form of the test is 

Reading  test. The data will be collected by conducting the pre-test and the post-test to both the 

classes; they were the experimental class and the control class. Pre-test is a test which is doing 

before conducting the treatment. While the post test, is a test which is doing  after conducting that 

treatment. Both of the groups will get the same test either in the pre-test or in the post-test. The 

writer will asks the students to write a main idea of the story by using their prior knowledge and 

web source and liblary source. 

 In getting the data, there are three procedures which was taken by the writer, they were pre-

test, treatment, and post-test. The steps are: 

 Pre-test 

  A pre-test is a test which is done before doing the treatment. It needs to know how far 

the students know about the subject or to measure the students achievement in reading 

comprehension before using the treatment. This test uses into the experimental class and the control 

class. 

 

 Treatment 

   The experimental class and  the control class  are teaches  in different treatment or the 

both of classes teaches in different  instrument, but treatment class and control class are teaches  by 

using  same  materials but different. Experimental class the teacher teach the students by using 

synthesizing strategy. Students will receive the explenation from  the teacher and the students will 

listen what the teacher talking about, this treatment the teacher will give the students text and ask 

them to read their text and after that teacher ask them to find out where is the main idea of the text 

and how many main idea that there in the text and then teacher ask them to rearrangment the main 

idea by using their prior knowledge and the information from web source and liblary source. The 

students uses the three source to rearrangment  the main idea so that they can claim that the main 

idea is make by them self .Beside of that the other class namely  Control class is teaches without 

using Synthesizing Strategy, in this class the teacher only uses traditional strategies to teach the 

students. The students only read the text and answer the question base on the question from the text 

without need to find out the main idea and without re-arrangment the main idea. 

 

Table 3.4.2 

The Treatment for Experimental Group 

Treat

ment  

 

Teachers activities Students activities 
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I  Step 1: Motivation and 

development of       

background:  

a. The teacher greets and 

after that devides the 

students into groups and 

asked them to sit based on 

their group 

 

 Step2:Synthesizing strategy  

a. the teacher teaches the 

students to understand the 

content of the text by 

applying the synthesizing 

strategy to them 

b. Teacher asked the students to 

read aload the reading text  

 

Stept: 3. Strategy or skill 

building activities:  

a. the teacher asked the   

students to discuss the text 

together   

b.  the teacher asked the 

students to come to front of 

class and asked them to tell 

what the story talk about 

with their own word 

c. teacher asked them to add 

their explanation by using 

source like : background 

knowledge,web source and 

liblary source 

Step:4.Follow-up practice: 

a. teacher asked the students to 

come to front of the class 

and tell the story again with 

one of the source  

 

 

 

a. Students 

sit based on their 

group 

 

 

 

 

 

 

a. Students 

pay attention to the 

teachers’ 

explanation and get 

involved it 

b.  Students read the 

text  

 

 

 

 

a. Students 

make a discussion 

 

b. Students tell 

what the story talk 

about 

 

 

 

c. Students 

make interpretation 
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a. Students 

come to front of the 

class and tell the 

story 

II Step 1: Motivation  and 

development  

of background:  

a. The teacher greets and 

after that devides the 

students into groups and 

asked them to sit based on 

their group 

 

Step 2: Synthesizing Strategy:  

a. the teacher teaches the 

students to understand the 

content of the text by 

applying the synthesizing 

strategy to them 

 

 

b. Teacher asked the 

students to read aload the 

reading text  

 

 

Stept: 3. Strategy or skill 

building activities:  

a. the teacher asked the students 

to discuss the text together   

b.  the teacher ask the students 

to come to front of class and 

 

 

 

a. Students 

sit based on their 

group 

 

 

 

 

 

 

a. Students 

pay attention to the 

teacher’s 

explanation and get 

involved it 

 

 

b.  Students read the 

text  

 

 

 

 

 

a. Students 
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asked them to tell what the 

story talk about with their 

own word 

c. teacher asked them to add 

their explanation by using 

source like : background 

knowledge,web source and 

liblary source 

 

Step:4.Follow-up practice: 

a.  teacher asked the students to 

come to front and tell the 

story again with one of the 

source  

 

POST-TEST: 

Teacher give test to the 

students. 

make a 

discussion 

b. Students tell 

what the story 

talk about 

 

 

 

c. Students 

make 

interpretation 

 

 

 

 

a. Students 

come to front 

and tell the 

story 

POST-TEST: 

Teacher give test 

to the students. 
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 Post-Test 

After  teaching  presentation in experimental group and in control group, post-test was given 

to both of group. The post-test which  gave to them was exactly same with the pre-test. It means that 

there was no differences test or question between pre-test and post-test. It was done in order to know 

the mean score of experimental group and control group too. In other word, this post test was very 

important done in a research. From the post-test result, it can be find whether there is the effect of 

Synthesizing Startegy in reading comprehension. 

Scoring the Test 

In scoring the test, the researcher gave 2 points for every correct answer there were 50 questions 

and if the students can  answer every item all correctly get score 100.   

 s=   x 100 

Where: 

S  = Score 

R = Right Answer 

N = The total number of items 

 The Validity of the test 

The validity of the test was the extent to which the test measures what was entended measure 

(Arikunto, 2013:211). It means that the test which  valid would gave the appropriate information 

that was needed by the tester. For the establisment of the test validity in this study,  the item of the 

test would constructed in such away that the item are representative to both curriculum content and 

behavioral objectives. This mean that the validity used in this study are content validity. It concern 

with how well the test measure the subject metter and learning outcomes covered during the 

instruction period 

The Realibility of the test  

Reliability is one of the characteristics of good tests. It referred to the consistency of the 

measurement. Arikunto (2013:221) says “ Bahwa suatu instrumen cukup dapat dipercaya untuk 

digunakan sebagai alat pengumpul data karena instrument tersebut sudah baik”  (Reliability shows 

an instrument that can be trusted used as a tool of collecting the data because it has already well 

enough). A good instrument are not  tendencies to lead the respondents in choosing certain answers. 

If the data  appropriate to the fact, the result are same although it is exercise many times. It means 

that reliability refers to the consistency of the measurement. In order to find out whether the test is 

reliable or not, the writer uses the formula of Kurder Richardson (KR) 21 in Arikunto (2013:232) as  

the following: 

] 

Where:  r 11: Reliability of the Test. 

  K : Number of Items of the Test. 
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     M : Mean of the Test. 

            Vt: Standard Deviation. 

According to Arikunto, the categories of coefficient correlation as the following: 

0.00 – 0.20 = the reliability is very low. 

0.21 – 0.40 = the reliability is low. 

0.41 – 0.60 = the reliability is fair. 

0.61 – 0.80 = the reliability is high. 

0.80 – above = the reliability is very high. 

 The Technique Analyzing the Data 

The writer uses T-test in order to know the effect of this research, and the formula  is as 

follow: 

 

Where : t : total score 

   Mx: mean of experimental group. 

   My: mean of control group. 

   Dx2: the deviation square of experimental group. 

   Dy2: the deviation square of control group. 

   Nx: the sample of experimental group. 

   Ny: the sample of control group 

3. Data Analysis 

This study was conducted by applying experimental quantitative design. The subject  was 

randomized . The population which was occupied came from the first year students of SMA 

Serdang Murni Lubuk Pakam. The randomized sample was taken  from X-1 as the control group 

and X-2 as the experimental group. Both of groups was equally assigned to do pre-test and post-test 

and both of the group was accepted different treatments, control group was treat by conventional 

strategy and in experimental group was treat by Synthesizing Strategy .  

Before giving treatments, the researcher conducted pre-test to both of group. The test was 

multiple-choice with narrative text as the reading materials and 50 items of question. The mean 

score of the experimental group in pre-test is 54,79; while the control group is 40,16. The mean 

score of experimental group in post-test is 68,02; while control group is 57,21.  
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The treatment was conducted in three meetings. In the control group, the teacher applied 

conventional strategy, in which while reading activity the students were asked to read narrative text, 

to find the meaning of the text and after that answer the questions based on the text. While in the 

experimental group, the students accepted Synthesizing Strategy  and comprehending narrative text 

with some source. 

Table 4.1 

The Result of Pre-Test and Post-Test of Experimental Group  

No 
Students’ 

Initial 

Score 

Pre-Test 

(T1) 

Post-Test 

(T2) 

1 AP 54 82 

2 AJPP 46 52 

3 ACS 48 66 

4 AH 60 80 

5 BENS 58 60 

6 BMN 52 68 

7 CWSP 54 64 

8 DMN 60 80 

9 DWT 62 68 

10 FDTR 60 72 

11 FLD 50 74 

12 GMS 52 54 

13 HIS 52 56 

14 IAP 62 80 

15 JMS 60 66 

16 KNES 52 78 

17 LTFS 40 46 

18 LS 60 66 

19 LMTN 48 60 

20 LS 66 82 

21 LSS 44 64 

22 LN 54 72 

23 LPP 68 84 

24 MJN 50 52 

25 MBAP 48 72 

26 MMN 44 70 

27 MGG 62 89 

28 NMS 52 64 

29 RMT 64 88 

30 RAS 62 64 

31 SAS 52 62 

32 SS 62 66 
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33 UMWS 54 56 

34 WHPS 62 76 

35 YG 50 68 

36 YYN 54 60 

37 YS 62 72 

38 YM 40 54 

 TOTAL 2082 2585 

 MEAN 54,79 68,02 

The result of control group can be seen below: 

Tabel 4.2 

The Result of Pre-Test and Post-Test of Control Group 

NO 
Students’ 

Initial 

Score  

Pre-Test 

(X1) 

Post-Test 

(X2) 

1 AGIS 34 46 

2 ABS 36 56 

3 AOT 34 56 

4 AMP 26 44 

5 BGSP 30 46 

6 CEH 40 62 

7 DLS 54 72 

8 DNS 36 46 

9 DABB 44 64 

10 DASS 56 72 

11 DT 44 58 

12 DAYT 44 62 

13 DG 24 38 

14 DA 64 78 

15 EFS 32 54 

16 FNSS 36 56 

17 FNS 18 30 

18 FSS 44 62 

19 GN 28 48 

20 IS 62 86 

21 IBS 38 56 

22 JRL 52 62 

23 JPS 40 54 

24 JSS 44 66 

25 JSCT 36 62 

26 JHS 40 60 

27 KN 32 46 
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28 MHS 48 66 

29 LS 52 80 

30 PAS 40 20 

31 REGL 24 40 

32 RS 66 82 

33 RSHS 26 40 

34 REN 58 76 

35 RS 46 70 

36 SS 46 66 

37 WK 46 70 

38 YJAB 16 22 

 TOTAL 1536 2174 

 MEAN 40,42 57,21 

 

Data Analysis  

After knowing the score of experimental and control groups in pre-test and post-test, the 

data were analyzed. The total score of pre-test and post-test can be seen below.  

Table 4.3 The Calculation of Experimental Group 

No 
Students’ 

Initial 

Pre-Test 

(T1) 

Post-Test 

(T2) 

Deviation 

(d) 

Deviation 

Squared (d²) 

1 AP 54 82 28 784 

2 AJPP 46 52 6 36 

3 ACS 48 66 18 324 

4 AH 60 80 20 400 

5 BENS 58 60 2 4 

6 BMN 52 68 16 256 

7 CWSP 54 64 10 100 

8 DMN 60 80 20 400 

9 DWT 62 68 6 36 

10 FDTR 60 72 12 144 

11 FLD 50 74 24 576 

12 GMS 52 54 2 4 

13 HIS 52 56 4 16 

14 IAP 62 80 18 324 

15 JMS 60 66 6 36 

16 KNES 52 78 26 676 

17 LTFS 40 46 6 36 

18 LS 60 66 6 36 

19 LMTN 48 60 12 144 
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20 LS 66 82 16 256 

21 LSS 44 64 20 400 

22 LN 54 72 18 324 

23 LPP 68 84 16 256 

24 MJN 50 52 2 4 

25 MBAP 48 72 24 576 

26 MMN 44 70 26 676 

27 MGG 62 89 27 729 

28 NMS 52 64 12 144 

29 RMT 64 88 24 576 

30 RAS 62 64 2 2 

31 SAS 52 62 10 100 

32 SS 62 66 4 16 

33 UMWS 54 56 2 4 

34 WHPS 62 76 14 196 

35 YG 50 68 18 324 

36 YYN 54 60 6 36 

37 YS 62 72 10 100 

38 YM 40 54 14 196 

 TOTAL 2082 2585 507 9247 

 MEAN 54,79 68,02 13,34  

 

a. The mean  score of experimental group 

MX =  

MX =   

MX =13.34 

b. Standart Deviation  

dX=   

dX² = 9247 -  

dX = 9247 –  

dX = 9247 – 6764.4 

dx = 2482.6 

The table shows that the significant improvement of students’ score in the pre-test and 

post-test of the experimental group. The max score of the experimental group in pre-test is 68; while 
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the min score is 40. After giving treatment, the max score of experimental group in post test is 89; 

while the min score is 46.  

Table 4.4 The Calculation of Control Group 

NO 
Students’ 

Initial 

Pre-Test 

(X1) 

Post-Test 

(X2) 

Deviation 

(d) 

Deviation 

Squared (d²) 

1 AGIS 34 46 12 144 

2 ABS 36 56 20 400 

3 AOT 34 56 22 484 

4 AMP 26 44 18 324 

5 BGSP 30 46 16 256 

6 CEH 40 62 22 484 

7 DLS 54 72 18 324 

8 DNS 36 46 10 100 

9 DABB 44 64 20 400 

10 DASS 56 72 16 256 

11 DT 44 58 14 196 

12 DAYT 44 62 18 324 

13 DG 24 38 14 196 

14 DA 64 78 14 196 

15 EFS 32 54 22 484 

16 FNSS 36 56 20 400 

17 FNS 18 30 12 144 

18 FSS 44 62 18 324 

19 GN 28 48 20 400 

20 IS 62 86 24 576 

21 IBS 38 56 18 324 

22 JRL 52 62 10 100 

23 JPS 40 54 14 196 

24 JSS 44 66 22 484 

25 JSCT 36 62 26 678 

26 JHS 40 60 20 400 

27 KN 32 46 14 196 

28 MHS 48 66 18 324 

29 LS 52 80 28 784 

30 PAS 40 20 20 400 

31 REGL 24 40 16 256 

32 RS 66 82 16 256 

33 RSHS 26 40 14 196 

34 REN 58 76 18 324 

35 RS 46 70 24 576 
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36 SS 46 66 22 484 

37 WK 46 70 24 576 

38 YJAB 16 22 6 36 

 TOTAL 1536 2174 680 13,002 

 MEAN 40,42 57,21 7,89  

 

a. The mean  score of experimental group 

MY =  

MY =   

MY= 7.89 

c. Standart Deviation  

dY=   

dY² = 13002 -  

dY = 13002 -  

dY = 13002– 12168.4  

dY = 833.6 

Table 4.4 presents the students’ score in pre-test and post-test of the control group. The 

max score in pre-test is 64; while the min score is 18. The max score in post test is 86; while the min 

score is 20. It means that the students in experimental group had higher score than those the students 

in control group after giving the treatment.  

Notes: 

MX = The mean of experimental group 

MY = The mean score of control group 

dX² = The sum squared of standard deviation of experimental group 

dY² = The squared of standard deviation of control group. 

Validity of The Test 

The test is valid if it measures what is supposed to e measured (Heaton: 1990). The study 

concerns with how well the test measures the subject matter and learning outcomes covered during 

the treatment. There are some various types of validity, namely content-validity and criterion-related 

validity. The validity that was used in this study is content validity. A test will be said to have a 
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good content validity if every item in the test represents the content material that supposed to be 

mastered proportionally.   

Reliability of The Test  

Reability is one of characteristic of a good test. In this study, the data were obtained from 

try out that was given before doing the result. In this study the reliability of the test was calculated 

by using Kuder-Richardson Formula (KR21) and the formula is : 

  ] 

The data of reliability test was taken from the following table: 

Table 4.5. 

The Calculation Score of Try Out Class for Reliability 

No. Students’ Initial Score (X) Score(X²) 

1 AIB 22 400 

2 ASB 22 484 

3 AOA 20 400 

4 BG 20 400 

5 CK 22 484 

6 CS 20 400 

7 CNM 20 400 

8 DR 22 484 

9 DFG 22 484 

10 DH 20 400 

11 FJ 20 400 

12 HOM 22 484 

13 HS 20 400 

14 KS 22 484 

15 LP 22 484 

16 LJS 20 400 

17 JLO 22 484 
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18 KLLS 24 576 

19 KNM 22 484 

20 MNO 22 484 

21 MCS 20 400 

22 MSR 24 576 

23 MHG 20 400 

24 NKJH 20 400 

25 PRA 20 400 

26 PT 20 400 

27 RR 20 400 

28 RES 22 484 

29 SS 20 400 

30 SIG 20 400 

31 SKN 20 400 

32 SNM 20 400 

33 KLN 20 400 

34 PRS 22 484 

35 PES 20 400 

36 RJM 20 400 

37 TS 20 400 

38 YN 20 400 

 Total 794 16560 

Mean 20.89  

 

Before calculate the reability of the test, it must be determined the value of the mean and 

standart deviation of try out first. The calculation of the mean and standard deviation can be seen in 

the following:  

b. The mean  score of try out class 
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M =  

M =   

M = 20.89 

The mean of try out class is 29,23 it is considered high. 

c. Standart Deviation  

Vt =  

Vt=  

Vt=  

Vt=  

Vt=  

Vt=  0.80 

After the mean and deviation was obtained, the writer calculated the reliability of the test is used. 

The purpose of the researcher calculate the value of reliability was that the researcher knew the 

consitency of the test  high or not. The calculation of the reliability  of the test can be seen in the 

following : 

] 

] 

] 

] 

] 

] 

 

Notes:  

K = The number of test item 

M = Mean of the score 

Vt = Standard deviation of the score 

 The calculation shows that the reliability of the test is 0.88. It means that the test is reliable 

because the test has high correlation coefficient. According to Arikunto’s statment the reliability of 

the test can be categorized as follows: 
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0.00 – 0.20 = the reliability is very low. 

0.21 – 0.40 = the reliability is low. 

0.41 – 0.60 = the reliability is fair. 

0.61 – 0.80 = the reliability is high. 

0.80 – above = the reliability is very high. 

 

 Testing Hypothesis 

T-test formula was used to calculate the differences of the mean score in pre-test and post-

test of both experimental and control group in order to find t-observed.  

 

The calculation of t-test is follows 

 

 

 

 

 

t =  

t = 3.65 

From the calculation, it is found that t-observed is 3.65 is higher than t-table is 1.67.  

Research Finding 

For the effect size of the treatment the writer would be described the finding of the Effect size 

of the treatment in order to know how significant the effect of using Synthesizing Strategy to teach 

reading comprehension.  
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From all the calculation of data which have been analyzed, the researcher found that there 

was affect of using Synthesizing Strategy on the students’ reading comprehension. It was proven by 

the calculation of the data obtained from the score of experimental group and score of control group 

by applying t-test formula. The result of the calculation of t-test presents that t-observed 

level of significance (p) 0.05 of two-tailed test and degree of 

freedom (df) = Nx + Ny-2 = 38 + 38 -2 = 74. If t-observed is higher than t-table, it indicates that 

Synthesizing Strategy gave significant effect to the students’ reading comprehension.  

The students who were taught by using Synthesizing Strategy got the higher score than those 

who taught without using Synthesizing Strategy. “Teaching reading comprehension through 

Synthesizing Strategy to the tenth grade students of SMA Serdang Murni Lubuk Pakam is affective 

and it is accepted. While teaching reading comprehension Without Synthesizing Strategy to the 

tenth grade students of SMA Serdang Murni Lubuk Pakam is not affective is rejected. The writer 

also explained the Synthesizing Strategy and gave the example of narrative text. Then, the students 

read the text and found the main Idea of the text . The next, the writer prepared Synthesizing 

Strategy text to the students. After that, the writer distributed the material to each student and the 

students were asked to learn it together with their group. And then the students were instructed to 

change the main idea into some source like web source,background of knowledge, and liblary 

source.  

In this research, the writer found the factors that caused and affected the results which are: 

The first Synthesizing Strategy could help the students to comprehend text easily, The second 

during the treatment, the students were enthusiastic and more interested in learning to get the 

information from the texts, and the third the students had knowledge about how to make a sentence 

be their product because in synthesing they would work together to find out the information from 

the text and arranged the information in several source such as web source, background of 

knowledge and liblary source. 

Ultimately, based on the data analysis, the writer found that there was an increase of students’ 

achievement in comprehending the passages. It could be proven by comparing the mean score of pre 

test and the mean score of post test. With regard to the score, it was indicated that the students’ 

performance in post test was better than in pre test. This finding showed that there was different 

score of pretest and posttest after receiving the treatment. 

4.Conclusions  

 After doing the research and analyzing data, the writer concluded that:  

1. Synthesizing Strategy is one of Strategy in teaching reading comprehension in narrative 

text. Teaching the students how to comprehend narrative text by using Synthesizing 

Strategy shows the better result than not using Synthesizing Strategy. 

2. The mean of post-test of experimental group is 68.02 and the mean of post-test of control 

group is 57.21 showed that the mean of experimental group is higher than control group. 

This is supported by the result of data analysis in which t-observed (3.65) is higher than t-

table (1.68) at the level 0.05 level of significance. 

3. Synthesizing Strategy affects the students’ in skill reading comprehension of narrative text 

in SMA Serdang Murni Lubuk Pakam tenth grade. 
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